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This statement details our school’s use of pupil premium (and recovery premium) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	School Name
	Brooklands Primary and Nursery School

	Number of pupils in school 
	386

	Proportion (%) of pupil premium eligible pupils
	174 – 45%

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2023-24
2024-25
2025-26

	Date this statement was published
	December 2024

	Date on which it will be reviewed
	December 2025

	Statement authorised by
	Tom Daniel
Headteacher

	Pupil premium lead
	Aimee Perkinson

	Governor / Trustee lead
	Heather Morrison
Chair of Governors


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£260,090

	Recovery premium funding allocation this academic year
	£0

	Pupil premium (and recovery premium*) funding carried forward from previous years (enter £0 if not applicable). 
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£260,090


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	At Brooklands, we believe that every child, despite any early, adverse childhood experiences and current challenging circumstances can reach their full potential. We are committed to ensure that all children are provided with the opportunities and support they need to overcome identified barriers and that the gaps identified between pupil premium and non-pupil premium children pupils are addressed promptly, enabling all children’s needs are fully met. 
We are aware that some of the pupil premium children at Brooklands face challenges that are unique to them, including: low early language levels; low levels of aspiration; social and emotional needs and ongoing lack of parental support. As well as the afore mentioned challenges, we also acknowledge that some of our children have not had the same life experiences afforded to their peers and do not have the same opportunities outside school as many of their peers. Our highest priority for our children in receipt of the Pupil Premium Grant is that they receive quality first teaching which meets their academic needs and support for their social and emotional needs. This will not only benefit children in receipt of pupil premium, but also those non-pupil premium children who face similar barriers. 
Although there is still a gap between the attainment of children in receipt of pupil premium funding and those who are not nationally, by striving to ensure that every child meets their potential and putting support mechanisms in place to aide this, we are enabling our most disadvantaged children to not only keep up, but to surpass those who are more fortunate. 
When implementing our Pupil Premium Strategy, we not only address common challenges, but are also responsive to individual needs of pupils through robust gap analysis activities, progress dialogue meeting with staff and in the moment assessments in class. 
Our aim for all children in receipt of the Pupil Premium Grant is for their needs to be identified early, strategies to be put in place and carried out effectively and monitoring activities to be conducted to ensure that what is being done is having the desired impact. As a result of these aims, all children, irrespective of their background, will leave Brooklands achieving in line with their peers, confident in their own ability, able to succeed in society and with good emotional health. 
We work closely with our families to ensure they feel supported in and out of school. We always aim to go that ‘extra mile’ to ensure we can improve attendance, support the social and emotional well-being, increase attainment and provide increased cultural capital that produces citizens who are responsible for providing a positive contribution to society.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Lack of aspiration and independent learning skills, particularly impacting on higher achieving and potential higher achieving pupils, resulting in children not maximising their potential.

	2
	Attainment and progress in reading, writing, and vocabulary and language skills are low, as children are not exposed to a broad range of texts, vocabulary or language beyond school.

	3
	Some children’s emotional wellbeing, resilience and cooperation skills are not sufficiently developed, inhibiting their regulation in the school environment.

	4
	Lower attendance rates for children in receipt of the Pupil Premium Grant than others across the school and nationally.

	[bookmark: _Toc443397160]5
	Our children have a limited cultural capital and are therefore unable to draw upon these experiences across their learning within the whole curriculum thus not engaging thoroughly in debate or discussions.


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	To ensure that all children in receipt of the    Pupil Premium Grant, particularly those who are higher attainers are aspirational and have independent learning skills. 

	Children demonstrate an understanding of potential future paths for them and express an interest in particular areas of work (demonstrated in pupil surveys). 
Children have strategies to self-correct and are motivated to learn on their own. 
Pupil Premium specific learning walks identify pupils demonstrating positive learning behaviours.
Pupils demonstrate strong independent  learning.


	To develop a love for reading and close the vocabulary and language skills gap. 

	The percentage of children in receipt of pupil premium funding achieving both ARE and GDS in reading match or surpass that of non- pp children. 
The percentage of pupils in receipt of pupil premium funding who pass the year 1 phonics screening check matches or surpasses that of non pp children. 
The % of Y1 PP children passing the phonics screening check will at least be in line with national figures for all pupils.
The % of children achieving ARE in reading will increase from last year.

	To ensure that children are emotionally regulated and are able to be happy and successful in school and beyond. 

	Children feel happy and supported in school. 
Children have strategies to cope with challenging situations and negative emotions and respond appropriately. 
Nurture support has a positive impact on children’s well-being. 
ELSA support impacts on the children’s attitude toward personal situations and their education. 
Parents pro-actively engage with the Family Support Worker. 
PP pupils with social, emotional and mental health issues make accelerated progress and achieve end of year achievement targets. 
Parental and pupil feedback shows an improvement in positive attitudes to school and learning and more positive mental health. 
A qualified mental health first aider on site to support children with their mental health needs. 

	To ensure that children in receipt of the Pupil Premium Grant attend school regularly to maximise learning opportunities. 

	The attendance of children in receipt of the Pupil Premium Grant is above national attendance rates as well as that of their peers. 
The attendance figure will exceed 96% 
The gap between the attendance for disadvantaged children and non- disadvantaged children will be reduced and fall in line. 
Persistent absence for disadvantaged children will be reduced to ‘at most’ the National Figure.
Attendance incentives in place will have an impact by increasing the attendance of PP children. 


	To close the attainment gap between children in receipt of pupil premium and their peers by the end of KS2 and ensure that they are making progress that exceeds the national progress measure. 

	The percentage of children in receipt of the Pupil Premium Grant achieving both ARE and GDS at the end of KS2 match or surpass that of non-pp children.

	To raise aspirations to ensure the children have ambitious attitudes to their future, exposing them to a range of careers and professionals to inspire and broaden their knowledge and cultural capital 

	An increased confidence and attitude towards learning. 

The curriculum is designed to widen         children’s experiences and cultural capital.

Pupil Voice discussions highlight how PP children are more confident in articulating their   experiences within the curriculum and outside of school

100% of teaching is good or better across all schools.

Curriculum delivery diminishes the inherent barriers presented within the context of the schools.

Evidence of improvement in engagement and outcomes of Pupil Premium pupils is present in monitoring and classroom visits.

An increased proportion of PP pupils to achieve the national average for expected and greater depth in external data points.










Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £130,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Quality first teaching and time provided to teaching and learning lead to support the provision of high impact strategies.
	The best available evidence indicates that great teaching is the most important lever schools must improve pupil attainment. Ensuring every teacher is supported in delivering high- quality teaching is essential to achieving the best outcomes for all pupils, particularly the most disadvantaged among them.
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/1-high-quality-teaching

	1, 2, 3, 5

	Accessing professional learning - CPL and net- works to enable teachers to continue to develop their practice.
	Evidence review: The effects of high-quality professional development on teachers and students
https://epi.org.uk/publications- and-research/effects-high- quality-professional- development/
	1,2,3,4,5

	Continue to focus on the development of the curriculum with a focus on memory.
	https://impact.chartered.college
/wp- content/uploads/2018/03/Sherri ngton-Article.pdf
	1,2,5

	Use of lesson design model which supports modelling and metacognition – Trust CPL focusing on metacognition and modelling.
	EFF – the potential impact of metacognition and self- regulation approaches is high (+7 months)
Rosenshine’s Principles of Instruction
https://www.aft.org/sites/default/files/Rosenshine.pdf


	1,2,3,5

	Quality texts to be used throughout the curriculum to enhance teaching and exposure to a range of texts. 2x reading texts to be sent home to all children.
	The use of high-quality books within the curriculum is at the heart of a school’s successful approach to engage and support children to become motivated and independent readers
	1,2,5

	Ensure all relevant staff (including new staff) have received paid-for training to deliver the phonics scheme effectively.


	EEF Preparing for Literacy 2018. It offers early years professionals seven practical evidence- based recommendations to provide every child but particularly those from disadvantaged homes with a high quality and well-rounded grounding in early literacy, language and communication.
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-early-years

	1,2,3

	Children given the opportunities to receive feedback about their work.

The Marking and Feedback Policy is in place and, through book looks and pupil voice, is having a positive impact on learning.
	EEF’s project on feedback showed that “Feedback studies tend to show very high effects on learning. Effective feed-back tends to: encourage and support further effort; be given sparingly so that it is meaningful” +8months
Teacher Feedback to Improve Pupil Learning 2021 (EEF)
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback
	1,2,5

	ECTs provided with support, CPD, release time, mentor support, SLT support to begin their early career in teaching.
	‘We know that high-quality teaching is the thing that makes the biggest difference to young people’s academic grades. Yet recruiting and retaining teachers – particularly, to disadvantaged schools - is challenging’. Sir Kevan Collins Chief Executive of the EEF
	1,2,3,4,5

	Work with the English Hub to ensure the teaching of the phonics and reading is strong.
	Our phonics progress and successes following these activities during the last academic year have guided us to continue this activity this academic year.
	1,2,5

	Pupil Premium specific CPL networks to enable teachers to continue to develop their practice/ share good practice impacting on PP children at home and school.
	https://epi.org.uk/publications- and-research/effects-high-quality-professional- development/
	1,2,3,4,5



Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £70,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Provide pupil premium children in KS1 with 1:1 and small group intervention for early reading.
	EEF – Small group tuition has an average impact of four months’ additional progress over the course of a year.
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
	1,2,5

	Provide PP children with targeted interventions.
	EEF – Small group tuition has an average impact of four months’ additional progress over the course of a year.

	1,2,3,5

	Individual reading for children in receipt of Pupil Premium in KS1.
	EEF- One to one is an effective strategy for providing targeted support for pupils that are identified as having low prior attainment or are struggling in particular areas.
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition#:~:text=One%20to%20one%20tuition%20might,explicitly%20linked%20with%20normal%20lessons.
	1,2,5

	Pre and post teach and feedback sessions.
	Teacher Feedback to Improve Pupil Learning 2021 (EEF)
EEF – Small group tuition - The average impact of the small group tuition is four additional months’ progress, on average, over the course of a year.
	1,2

	Individualised feedback to support the progression in reading and writing. 
	EEF – Feedback studies tend to show high effects on learning.
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback#:~:text=Feedback%20studies%20tend%20to%20show,delivered%20by%20technology%20or%20peers.
	1,2,5

	Targeted direct work by Family Support Worker and/or ELSA in 1:1 set- ting.
	Parental engagement EEF
https://d2tic4wvo1iusb.cloudfront.net/guidance-re- ports/supporting- parents/EEF_Parental_Engagement_Guidance_Report.pdf

	3,4



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £60,090
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Provide nurture support and a nurture room for individual children when they need it
	Social and emotional learning approaches have a positive impact, on average, of 4 months’ additional progress in academic outcomes over the course of an academic year.
	1,2,3,4

	SENCO and Pupil Premium lead to hold meetings with teachers to identify support for targeted children.
	In order to carefully track the progress of children with SEN and children who are disadvantaged, it will be necessary to specifically identify and target these children, with strategies agreed and put in
place.

	1,2,3,4,5

	ELSA provision
	Social and emotional learning approaches have a positive impact, on average, of 4 months’ additional progress in academic outcomes over the course of an academic year.
EEF – Supporting Pupils Social and Emotional Needs
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
	1,3,4,5

	A clear, robust graduated response   
to attendance
	Research into how attendance can impact on attainment – The Key
https://schoolleaders.thekeysupport.com/pupils-and- parents/absence-and-attendance/strategies-for-managing- attendance/re- search-into-how-attendance-can-impact- attainment/
Improving Attendance – Plans and Case Studies – The Key
https://schoolleaders.thekeysupport.com/pupils-and-parents/absence-and-attendance/strategies-for-managing-attendance/
	1,2,3,4

	Celebrating attendance 
Attendance prizes
Punctuality draw
	EEF- Addressing the most significant non-academic barriers to success – attendance, behaviour and social and emotional support Attendance is one of the most significant non-academic barriers to success.
	3,4

	School contribution to residentials and class visits.
	Outdoor Adventure Learning might provide opportunities for disadvantaged pupils to participate in activities that they otherwise might not be able to access. Through participation in these challenging physical and emotional activities, outdoor adventure learning interventions can support pupils to develop non-cognitive skills such as resilience, self-confidence and motivation.
	1,5

	Wrap around care funded by school for vulnerable children to allow them to arrive at school on time.
	EEF- Addressing the most significant non-academic barriers to success – attendance, behaviour and social and emotional support Attendance is one of the most significant non-academic barriers to success.
https://educationendowmentfoundation.org.uk/news/attendance-and-reading-key-barriers-to-disadvantaged-pupils-progress-say-three-in-four-schools
	3,4

	Wrap around care funded by school for vulnerable children to allow them opportunities to develop positive social relationships.
	EEF- Addressing the most significant non-academic barriers to success – attendance, behaviour and social and emotional support Attendance is one of the most significant non-academic barriers to success.
	3,4

	Family support worker in school
	To support and provide early intervention to vulnerable pp families resulting in less SC referrals and increased attendance/reduction in persistent absenteeism.
	1,2,3,4,5

	Mental Health First Aiders – a designated Brooklands member of staff.
	EEF - Prioritise social and emotional learning to avoid “missed opportunity” to improve children’s outcomes.
https://educationendowmentfoundation.org.uk/news/prioritise-social-and-emotional-learning

	3,4

	Targeted parental CPD to enable parents of PP children to support all aspects of learning.
	EEF – Parents play a crucial role in supporting their children’s learning, and levels of parental engagement are consistently associated with better academic outcomes. Evidence from EEF suggests that effective parental engagement can lead to learning gains of +3 months over the course of a year.

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
	1,2,3,4

	Wider music opportunities for year 4 – flute lessons. Derbyshire music hub
	Learning about music and having the opportunity to play musical instruments and make music together is a vital part of a rich and rounded education.
It has also been proven that music plays a key role in brain development. This is because it helps with the nurturing of language, motor skills, emotional intelligence and collaboration skills.
https://assets.publishing.service.gov.uk/media/62bc1242d3bf7f292040d364/The_Power_of_Music_to_Change_Lives.pdf

	1,5



Total budgeted cost: £260,090








Part B: Review of the previous academic year – 2024-25
Outcomes for disadvantaged pupils
	Leaders have analysed the performance of our children in receipt of the Pupil Premium Grant at Brooklands Primary and Nursery School during the 2024/2025 academic year. 
The levels of children receiving pupil premium funding currently stands at 45%. 
Intended outcome 1:
Lack of aspiration and independent learning skills, particularly impacting on higher achieving and potential higher achieving pupils, resulting in children not maximising their potential.
To address the lack of aspiration and independent learning skills, particularly among higher achieving and potential higher achieving pupils, the school has invested in high-quality professional development. This includes targeted training through Flying High Partnership PLCs for the Curriculum Lead and Subject Leads to strengthen understanding and effective implementation of the National Curriculum. In addition, the school has invested in a Lead Teacher of Literacy to further strengthen teaching and learning, alongside the implementation of rigorous monitoring processes to ensure consistency, high expectations, and appropriate levels of challenge for all pupils. Monitoring activities, including lesson observations, book scrutiny, and pupil voice, are used to support staff development and improve classroom practice. The school has also invested in StepLab to provide structured coaching and ongoing professional development, enabling staff to refine pedagogy, raise expectations, and promote pupil independence and resilience. Next steps include further embedding StepLab professional development amongst all staff, strengthening strategies that explicitly develop aspiration and independent learning skills, particularly for disadvantaged pupils, and continuing to monitor impact through assessment outcomes and pupil voice to ensure higher attaining pupils are consistently challenged and supported to maximise their potential.
Intended outcome 2:
Attainment and progress in reading, writing, and vocabulary and language skills are low, as children are not exposed to a broad range of texts, vocabulary or language beyond school.
	Based on KS2 SATs data
	School disadvantage compared to national disadvantage
	School disadvantage compared to national non-disadvantage

	Year
	School
	National
	National non-PP
	% Gap

	2023
	45%
	44%
	66%
	-21

	2024
	41%
	46%
	67%
	-26

	2025
	72%
	47%
	69%
	3



Historically, attainment and progress in reading, writing and maths have been low, reflecting limited exposure to a broad range of texts and rich language beyond school. This is evident in KS2 outcomes for disadvantaged pupils in 2023 and 2024, where attainment was broadly in line with or below national disadvantaged averages and significantly below national non-disadvantaged pupils, indicating a persistent vocabulary and language gap. 
In response, we have prioritised widening pupils’ exposure to high-quality texts and explicit teaching of vocabulary and language through our teaching of reading. During 2024, we introduced reading structure to support all staff with the delivery of consistent, high quality reading lessons, this has been embedded over the year and as a result, 2025 KS2 data shows a marked improvement, with disadvantaged pupils significantly outperforming national disadvantaged pupils and exceeding national non-disadvantaged outcomes, demonstrating the positive impact of strengthened reading, writing and language provision.
Towards the end of the academic year, we joined the Herts for Learning Reading Fluency Project to provide targeted support for Year 6 pupils, improving reading fluency and comprehension. This approach will continue across the school and into other year groups.
Intended outcome 3:
Some children’s emotional wellbeing, resilience and cooperation skills are not sufficiently developed, inhibiting their regulation in the school environment.
In response to intended outcome 3, the school has strengthened its graduated approach to SEND support. Our family support worker work closely with pupils and parents, delivering ELSA interventions and facilitating targeted parent sessions, including coffee mornings with external agencies such as Citizens Advice Bureau, Compass Changing Lives (Mental Health Support Team) and Umbrella, to improve parental understanding and access to support. Teaching assistants have been deployed effectively to provide in-class and targeted support, alongside the development of an enhanced resource provision for pupils requiring more structured intervention. Staff training in sensory circuits has improved consistency of practice, while calm corners in classrooms and the increased teaching of Zones of Regulation within the timetable have supported pupils to recognise and manage their emotions more effectively. Regular meetings with external agencies, the SENDCo and parents have strengthened communication and ensured timely support and signposting. Capacity has been further enhanced through the appointment of an aspirant SENDCo, currently undertaking the NPQ SEND qualification, ensuring sustainable leadership and continued improvement in SEND provision.
Intended outcome 4: 
Lower attendance rates for children in receipt of the Pupil Premium Grant than others across the school and nationally.
	Attendance
	PPG
	Non-PPG
	School
	National 
	FHP

	2023/24
	93.1%
	96.9%
	94.7%
	94.5%
	97%

	2024/25
	92.4%
	95.9%
	94.2%
	94.8%
	97%



Attendance data shows that pupils in receipt of the Pupil Premium Grant continue to have lower attendance rates than their non-PPG peers, both within the school and when compared to national figures. In 2023/24, PPG attendance was 93.1% compared to 96.9% for non-PPG pupils, and this gap remained evident in 2024/25, with PPG attendance falling to 92.4% against 95.9% for non-PPG pupils. This represents a persistent attendance gap and a slight decline in PPG attendance over time. It is important to note that in 2024/25 there were five pupils on part-time timetables, which has impacted overall attendance figures and reflects the complex needs of some disadvantaged pupils. The school recognises that regular attendance is crucial to maximising learning opportunities and will continue to prioritise targeted support, close monitoring, and family engagement to improve attendance outcomes for pupils eligible for the Pupil Premium Grant.
Intended outcome 5:
Our children have a limited cultural capital and are therefore unable to draw upon these experiences across their learning within the whole curriculum thus not engaging thoroughly in debate or discussions. 
We have invested in supporting families to access enrichment opportunities, including residential trips and before and after school provisions, ensuring all children have access broader experiences and raised aspirations. This investment has led to increased participation rates among our pupil premium children in both before and after school activities, as well as school events. We remain committed to building on this success over the coming years to further enhance engagement.
Family engagement has also been a priority, supported by a variety of parental engagement strategies and the development of our family support worker. Increased participation in key opportunities, such as parent evenings, along with positive feedback from parents, highlights the impact of these initiatives.


Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium (or recovery premium) to fund in the previous academic year. 
	Programme
	Provider

	Purple Mash
	2Simple

	TT Rockstars
	Maths Circle

	White Rose Maths
	White Rose

	SATs Companion
	Satscompanion.com

	Complete PE
	Complete PE

	Testbase
	Testbase

	SHINE intervention
	Rising Stars UK




Further information (optional)
	Use this space to provide any further information about your pupil premium strategy. For example, about your strategy planning, or other activity that you are implementing to support disadvantaged pupils, that is not dependent on pupil premium or recovery premium funding.



9
